PURPOSE

What does it mean to have a purpose for reading?

Purpose means

*What you want to learn about** a topic
*How you will use (cognitive operations) that knowledge

*When and Where you will use that knowledge.

Why is purpose important?   It creates coherence in the text and in learning!
*It helps you to keep tract of where you are,

*where you are going, and

*where you have been.

Who decides on the purpose for reading?

*The Teacher

*The Author

*The Reader

^When the teacher sets the purpose, students need to pay attention to 

*what the teacher writes on the board

*the types of information/ideas the teacher usually expects students to get from the reading

*the kinds (cognitive operations) of assignments the teacher usually makes (for homework, for a test, for a project, for class discussion)

*The kinds of questions a teacher usually asks during class

*the information the teacher has already addressed/covered.
*any rubrics or guidelines the teacher gives

*the teacher’s explanation of why the reading is important

*understanding where the teacher’s purpose came from

>Box 1, p 28:  What did you add

>Box 3, p 32) What did you read and analyze

When the author sets the purpose, students need to pay attention to
^The way the author formats the text to highlight what is important, including:

*Titles and subtitles

*Stated Objectives or Purposes at the beginning of a selection

*Introductions

*Questions embedded in or at the end of a chapter.

*Words or phrases that are in bold or italics or in the margins.

*Highlights or introductions to the textbook itself, especially those addressing


*particular skills in that subject area


*overviews of the topic

*The author’s use of “emphasis” words to signal the reader about what is most important. (1)
(1) Emphasis words are words that (See appendix list)

^announce important points:  above all, a key feature, most noteworthy

^emotionally intense words:  glaring, desperately, tragic, stellar

^extreme quantifiers:  all, everybody, never, nobody

>Box 4, p 34.  Author’s purpose:  Textbook Analysis

^Things about the author

*What they know about the author’s field of study or area of expertise, including

what the important topics, issues and questions are in that field.

*The author’s background and perspective

*The author’s biases

*The author’s reputation as an expert or scholar

Given a particular reading, when the reader sets the purpose, he or she needs to
^determine what she or he really wants to know, given the intended use of the information or ideas.

^determine what she or he already knows about the topic, taking note of


*what is missing


*confusions


*misconceptions

^determine how the reading is or is not consistent with what teachers and authors have said or written on this topic.
^decide how to use or develop strategies for locating and evaluating information in a variety of texts.

>TASK:  Try K-W-L Strategy

BUILDING A KNOWLEDGE BASE FOR ADDRESSING PURPOSE
A dozen suggestions

*Explain to students why you have set a particular purpose for reading.

*Explain to students the idea of short and long term purposes in addressing a topic or question

*Teach the student to ask for guidelines, checklists, and rubrics, grading systems that will be used to evaluate work.

*Help students to understand what the teacher wants by looking at oral and written feedback.

*Teach students to locate, determine, and understand what “authorities” in a field now consider important issues and questions.

*Teach students to design questions, tasks, and tests or assignments for other students based on specific purposes.
*Teach students to identify an author’s purpose by looking at the formats of textbook chapters, for example:
^Learn about, Objective, Purpose statements on the first page of a chapter.

^End of Chapter and/or End of Unit Reviews

*Teach students to make concept maps of a topic.  As individuals and a class add to the map as each chapter or selection is read.
*Have students interview authors—in person or via e-mail-- about why they wrote a particular selection.
*Have students use their own writing and talk about why they wrote the particular piece.

*Keep a list of purposes on a class poster.  Discuss the vocabulary of purpose, particularly the “cognitive operations”(2)→→Detour
(2) Teacher’s may need to spend a considerable amount of time explaining cognitive operations .  A good place to start is with cognitive operations that the teacher uses most frequently.  See Meta Glossary, Taxonomies, textbook questions, etc for examples.  Explanations will require labels, definitions, and examples, as well as opportunities to play with, explore, experiment with these operations.

>Task:  Choose one suggestion and discuss with partner.

*Teach students the TOSS game, exploring the idea of keeping the ball in the air. and use a familiar metaphor for achieving a long term goal (purpose) of some kind—whether a football season, a sailing trip, build a house, etc
TOSS is an acronym that reflects the idea that PURPOSE should be thought of as a long term approach to learning.

Purpose is about Topic, but more than topic. 

It is about how students will use that Topic to perform a variety of cognitive Operations(1)
that will results in knowledge they can use in an immediate or initial situation to complete homework or take a test, or engage in a discussion or debate, or write an essay, for example.
Furthermore, purpose gives students knowledge they can use in other situations to generate new knowledge and other uses of knowledge

See the TOSS Chart for examples. >Go to Toss Chart
Here’s one way to play the TOSS game!

Starting with topic, one player throws a ball to another player who must add something to the Topic.  That player then throws the ball to a different player who must also add something.

This continues until students run out of things to add or reach a predetermined time limit.

This can be played as teams.

Someone should be assigned to keep track of the added topics (on newsprint or overhead).

The teacher may want to turn the responses into a concept map.

After a “body of knowledge” has been accumulated, a round of “cognitive operations” begins.  Here a player throws a ball to another player and asks him or her to “operate” on one bit of knowledge by paraphrasing it or turning it into a definition, or compare or contrasting it to something.

The particular operations can be determined by the teacher ahead of time and consist of a small set of easy operations, like those above.  Later the operations can be more challenging (summarize, synthesize, predict, hypothesize, etc).  When appropriate, students can choose the set of operations to use.

For round three, each player suggests ways in which the topic and/or topic + operation might be used in class.  Extra points can be earned by giving details or creating actual tasks.
Finally, in round four, students suggest ways in which the knowledge and/or knowledge plus operation might be used for extended purpose(s)—long term projects, real world applications, inquiries.  Extra points can be earned by giving/writing directions for such extended purposes.
>PLAY the TOSS game
Explaining, Choosing, Practicing and Owning a Purpose Strategy.
List of Strategies

P1      Ask Before & After Reading Questions

P2      Ask Text Features Questions

P3      Identify Prior Knowledge: 


  

         List/Group/Label

P4      KWL:  Identify What You Want to Know

P5      Keeping a Personal Reading Journal
>Review the Strategy cards for Purpose
Follow the sequence for teaching Self- Management Strategies.

>Choose one Purpose Strategy; Teacher models first; Students try it out.
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